ITORING: US

FOR DECI
MAKING |

CORE COMPONENTS

* Teach all students what is
expected in all settings of the o
buitding

* Reinforce the behaviors we
want to see )

» Use data o drive instruction
and intervention decisions

o 5 8 8

DATR ARE IMPORTARY, BUT..

* Every Student Succeeds Act (E55A)
- Actourabiity requires dats
* When dara sre svaiable, ver c2n ke data-based decisions

* Behavior specialists have unmanageable caseloads
— Exgeceations of dassroom teachers do not aflgn with job dexcription

* Clinical settings and university support not an option for everyone
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HULTE-TIERED SYSTEMS aF SUPFORT

Acadenic Systems (RTH)

Behavicral Systems {PBI5)

IMPORTANCE OF DATA COLLECTION

IRIBERTO & TARUTHAS, 212}

* Data coffection serves zo;

~ Determing the effeets of an intervention of behavior
= Provide f, ive and 7 i

= Make ducision about the aftocation of school-based services
~ Promine feation betwaen stakchold:

WHAT HRPPENS IN STUDENT
SUPPORT TERM MEETINGSD

CARDICYASCULAR DATA
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WHAT HAPPENS IN STUDENT
SUPPORT TEAM MEETINGS?

DATA ARE IMPORTANT, S0..

HOWEVER, WE NEED T0 KEEP I { B suriers noT GET OVERWHELMED..
D.. | 1

i Data are not about adding

i more to your plate. Data are
i about making sure you have
g the right things on your plate,
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SO TODAY, LET'S... TODAY'S OBJECTIVES

* Gain an understanding about 3 ways to measure student progress within Tier 2
{DBR, direce observation, & intervention-based measures} through direct
practice

+ Learn how to select an appropriste method of measurement and how to apply
it within an interventen

+ Learn abour real-world examples of Tier 2 intervention and evalustion done
within the context of research

LET'S DISCUSS! TIER 2 PROGRESS MONITORING:

FORMATIVE EVALUATION

* Tier 2 requires accuraze and frequent measures of progress

*What tier 2 interventions are
you currently implementing in
your building?

+ Purpose of progress monitoring:
- Measure student growth
~Mzke judgments about intervention effectivenass

- Determine how and when to continue, adapt, or discontinue Intervention

PROGRESS MOKITORING TOOLS

+ Options:

* Shouid be: :
—Direct Behavior Ratings

- Serisitive 10 behavioral grovh gt ey b B 115

~ Reliable and valid iutres 101y —Direct Observation

~Ingervention-Based Measures




 DIRECT
BEHAVIOR

BRATING

DIRECT BEHAVIOR RATING

irees Bebavkyr Rathg ¢DOR) Foro: 3 Stendard Bebaviare

O Inexpeniee
= e

. + Wil g o it o
e sy
| aRRRR e singeridan

i

H
rmcmraargon b |
|
|

o ot 1 M e s
o e TS gﬁauv.;gkéﬂv‘mﬂkdb;amnﬁnq
5 teode D Sybieny . oar
jieitiony

i e v mak

[itresimrbyic
Pl ging t
s ket

Acadsriostly Engaged

et
ﬂx.h?;wa_m, iy G A e ot s

DIRECT BEHAVIOR RATING:
STANDARED FORM

» Each behavior has

Hatdd operational definition with
. !
i R a. wrxamples and
e Sexcsns i nonexamples
[ « Other eption: Fill in with
[ s o il own wrget behaviors
El T T L | L

[ SPE RS
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DIRECT BEKAVIOR RATING [DBR)

+ Involves teachers rating a student’s behavior on 0-10 scale
- Direct
* Ratings recordid Snmediztely at end of observtion séssion
- Behavior
+ Behvior b spcfic snd operadonally Sefived
~ Rating
* Ratings are rendicted tepeatediy and tolow 2 0-10 snle

WWW.BIRECTREHAVIORRATINGS.ORG

Iliﬂfﬂ'f BEHAVIOR nmnas

iR kg i T Tt Bt relvec B
tirme th sfundent wiss seafemicsly engzged dusiag math twesy.

G et

o

T B 2

Eircle the nitmbar that Best represents ths student's behivior: :

DIRECT BEHAVIOR RATING

* Steps for implementation:
i. identfy the bahaviors you want to monitor.
2. Define the behaviors with examples and nonexamples
3. Idendfy the time period o instructiona) activity Jor obrervation
4. Immed:ately foliowing obyervavion peried, complete the rating
5. Greph the rating daity
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DER EMPIRICAL SUPPORT

+ Evidence of relia

iy and validity
* Moderately to highly torrataced with direct chservation
+ Consistency across raters {e.g, exernal chservers and ceachers)

{Briesch, Rigus, Crufoatans. RigpTdmar, & Shist, 101 Cukaders, 1031, Chafinteas, Kipus, & Harrandes,
2007 Ry Thmen, Chafostens, Briesch, & Sckert. 1008 Riey. Titmar, Chafesteas, Saste, Crarere, & Glizer, 200

DIRECT OBSERVATION JFREQUENCY COUNTS: RECORDING THE

NUMBER OF TIMES A BEHAVIOR OCCURS

+ Direct measure of student behavior in real time {i.e., recording
behavior as it cecurs in the setting of concern)

— Generally regarded as the gofd standard for behaviara! assessment

2148 =15 per min
measures

* Teachsr Gptions: Frequency. Momtentary Time Sampling

3508 28 per v

“6142= 14 per min

T30 permin 0

FREQUENCY COUNTS IN PRACTICE

GET YOUR RECORDING FORM: LET'S
PRACTICE

* {deas for 2pplication: Behavior:
- arks o an indlex card | Lamry Ht I :
= Paper cipt from one pocket to anather i-m Number of
- Counters times “Paula”
~ Tafly marks on paper Toay J'HT u says
~ Tally rarks on rafling ket on pants
)
uede | f]{] ~Yal
i - Yummy
—~Drelicious
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GRAPH YOUR DATA

Pavia's Speking Behavior

FREQUENCY COUNT: HASHTAG #

JENTARY TIME SAMPLING

Record at a
given instance

e

GET YOUR RECORDING FORM: LET'S PRACTICE

DIRECT OBSERVATION

* implementation Steps:
1. identify the behaviar you want to measure

2. Define behavior with examples and non-examples

+ Most direct, atcurate measure of 3. Betermine the methed of measurement:

student behavior distracting to instructional delivery
— Epstain (2010):Teachars may be
resistant 10 direct observation because
thay befiese they cannot teach and
cotiect data simuttangoushy

2. lsita low-frequency, discrets behavior? -» Frequency Count
B Bica Wgh-frequendy, discrete behavior! 3 Time Sampling
« Isita congnuous behavior! - Time Sampling
4. Create observation form and determine session length
— Few teachers have trajring In direct 5. Collect data
ebiervational recording 6, Caleulzte (e.g., convert frequency to rate, or determine % of intervals
behavior eccurred)

7, Graph data
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SETTING

+ K-12 self-cantained, alternative schoed for students with challenging
behavior

* Adapted PBIS framewark for alternative setting gobere, Helarie Spragee,
Swrzin-Bradway, & Enris, 2012)

» Class size = 6-8 students with two adults

PARTICIPANTS

+ 273" grade classrooms, all participants had IEP goals
related to behavion neminated based on persistent social-
behavioral problems

* Classroom 1:

— Sidh white male:ADHD
~ Bill: black_ mate, ADHD, ODD, Parent-Child Relational Frobiems
- Matt: Biack male, ADHD, ODD
* Classroom 2:
- Sam: white male, ADHD, ODD
~ Hal: black male, no mental health diagnosis

INTERVENTION

+ $ach ¢lass received 5 social sidlls fessans
across 2 sessions, delivered by
rlassroom teachers

* 30 min sessions Ixfwk and
b hr session Ixiwk

= Skills tassgh: listening, using rice all,
accepling tonsequences. ignoring
others, following directions

* Treatment Integrity = 983

INTERVENTION

RESULTS

B * DV = negative social behavior
IREE- | practice, teacher could
¥ record skills
targeted during intervention:
- Frequency: using nice talk {or
negative)

* 5-step process for each lesson:

1. Stop and think

2. ldemify good and bad
cheices

3. ldemify steps to performing

the goad choice ~ Time $empfing: Bstening, following

directions

Furcestog ofolryth aYing e S Db

4. Implement the steps

5. Reflect on the good choice
you made




INTHWENTIUN-
‘BASED
MEASIIHES
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INTERVENTION-BASED MEASURES

¢ Imterventicn-Based Measurer: data that are collecred within the intervention

KametRatut
trreamuen eoe e

S | Repossitic] Brgectsg
Mexmrer bt z0e ot o3z 3
Bedcg b4 33 b g 2
Lot tome (3 ¢ Sl ot ozle s 3
B L U
R AL PRI
] S T

SELF-MONITORING INTERVENTION APP

R

Wha st you?

INDIVIDUAL OUTCOMES

[ P tageay ] TRy B s S e

. e

I e S ST
-

+ Behzdars Moniered Be On-Task, Bz Productive
- F:-sdbxkumemdoraxchssuon
v e g e i ar tsuginr
4 mebsiog s seats. B oo b bar
thwﬁunoﬁ.wmh-laﬂruhzdamo&sdupﬂlﬁn&mk&ir;kﬂlu:saﬁﬂ
tmi e b
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+ What method you select depends on
~ latervension being used
-+ Bahavior baing meatured

* What are baseline data? : L o

- Data collected prior to intervention belng in place 7 Stwdshts do Aot have a1 opportumiley to bensfit from
animervention they S not experiance
* Why coliece baseline data?

~ Comparison to intervention data—is intervention working!
* ¥When and how fong do 1 callect baseline data?

~No rules, 3-5 days recormended

ASPIRIN

X12

TREATMENT FIGELITY

* Treatment fidelity is necessary for drawing accurate
conclusions about intervention effectiveness
—Central te discussion in tiered prevention models {Schulte, Easton
& Parker, 2609)

* Faifure to rezpond to instruction or intesvention provides the basis for
more irtense supports.and the possibiiyy for specisl ed: k
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* Do dat indicate the student is responding to intervention?

- Graph data and observe graph 1o determine:

- g inet
. Responders How does the behavior compare 1o baseling
¢ s the behavior better or worse!

-~ Program for maintena duce intensity untét decision rules indicate
2 nea and re ty uad d ] + 18 the behavior sabla?

student should exit Tier 2 :
~Encourage generalization = N Bl
* Non-respanders |
~ Mave to more intense level of intervention %

— Refer for further assessment and evaluation
| S

S S A

S

wududERY AT

PROGRESS MONITORING DATA

* Do data indieate the student is responding te interaention?

PROGRESS MONITORING DATA

+ Do data indcate the studenmt s responding 1o fntervention?

- Ho = renreipendse ~ Mo = rorrerpondsr

- Yer = respendar ~ ¥er # pesponder
Barelne btzrenten Brrelre Artarverton
- , -
- i »
. ; . .
i i /N‘\/
£ i - }
= i 3° i
i i i i
5 i 2 i
B | § i
£ ! e \\_.\ i
N \/\ , 2 H
= i
° | - H
- | .
|

Bl Mol 2o Neew Tlor Whie Bhe Blie be t0n Mu ame

- Geal > Goal =
— Lwer the gool — Raise the goat

. f = Freguency =]
~ Decreate the frequency of é

= taresse the frequendy of intervention intervention ‘ = . X a . . L
+ Feedback B
* Feedback 8 -
- bureass the Frgpey o ferdback RETAE 5l

— Provide less frequent feadback

+ Reindgroemant = Reinforcement = o P n B ) ’ E i o
s reward for mestiog the day — Increase the contingencies {e.g. g N h . 3 S
goxd must meet goal 3 days in 2 row > L - . R

— Prodde reward dhoics 20 receive rewsng)

+ Add Components - S::::x: the Mﬂ.!ﬁ.provide z
- St - Fade o praise only
~ Preepuinatinat nabig * Remova Components
- Chedetes -

10
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TINA

= 13-year ofd African American

SETTING AND PARTICIPANTS

» Large middle school {grades 6-8)
~Tier | PBIS partially in piace (54% SET score}
~ Serves majority minority. high poverty students
* Female in 7' grade
~ Mominazed by 7% grade téachars and administrater

= Mo spetial education eligibility
+ Average of .5 CDRs per manth
* 4 days out-of-school suspension
+ Target behaviors- poor sactal skills, disruption, Impulsivity, physical aggression
= SDQ results:
~ Toual Seore= ahnormal range

-2 or more ODRS in one year

~“abnormat” conduct subscale on SDQ
« Conduct Subscales abnormat range

GiGo

PROR aEon AR sttt Farn
. BSaren
I ot T T e T W s TR Vg S G T T T B4
¢ Breommensed for CIEO i o 837 1 i b e et b i ik e S Ba oo Crem :
W T
£360 Corraenr PRI [T R [N S TR -+
IO Iaplerniness ;Tm*""r:: D Pedsd] £ o8 |12 s|r 1 0 1 L6 1 u 3
Frakig Bmwadid| 1 s a |22 e|£ 18 1318 113
L I R S
Marning Weergaewta| 4 0z 8 f2 3 ¢fa 38 3318 341
Chantin
M leaerg| 3t @ J2 1 cfa 18 3 48 a4 &4
Firotng v Azest
- N Soutnt Pragrers

From CICO Manud

TIRA'S BEHAVIOR

aL 40% 7% B5% BL 85%

COKDITIONS

* Baseline- no CICO

+ intervention- Fraditional CICO with modified goal percentages on DPR

~40%
~ 75%
- 80%
-~ 85%

* Retrn to baseline- no CICO
* Return to CICO with BS% goal

11
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WHAT IF | MAKE RDAPTATIONS AND MY
STUDENT IS STILL NOT RESPONDING?

» Considerations

REVIEW AND TIME FOR QUESTIONS

* Step E:Select approprizze method of messurement
* Seep 2:3at decision rules

~1s there something else gofing on in she student’s life, the classrooms, ete.? * Step 3:Consider craxsmant nvegrity
- Academic skill deficits * Swep 45?10&55)'1?2_,?.2 intérvention based on responsiveness
-~ [ntervention match?

~Mext steps: academic assessment, emationalibehavioral disgnostic
assessment, functionat behavior assessment

12






